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                GRADE 7 
                Hardman/Jensen (Revised Plan)
                ELA CCGPS UNIT PLAN:  1 -  1st 9 WEEKS 
                

	THEME:  A Hero’s Journey


	Overview of the unit
This unit will focus on informational writing, close reading, analyzing text through text-dependent questions, and citing evidence to promote critical thinking. To accomplish this, students will read an extended text where they examine how the protagonist does or does not represent a hero.  While the extended text is left up to the teacher to choose, several shorter texts are offered to create a context for thinking about heroism. Throughout the unit students will look at the characters in the extended text differently based on what they learn from the supplementary texts listed. In the summative assessment, students will be asked to apply and synthesize their ideas about heroism in a careful analysis of the extended text.

This unit is intended to encompass a six-week time period. If a teacher needs more time to explore the extended text and complete the appropriate instructional text-based activities, time is allowed. If a teacher completes the unit, a science fiction research-based mini-unit is suggested.  In addition, the extended texts which follow are intended to only be samples and can easily be substituted based on teacher/student need and purpose as long as the extended text remains focused on a hero's journey. 

Learning targets

· I can use information from what I have read or seen to support my claims. 

· I can write an argumentative essay which uses specific evidence from what I have read and seen to support my claim. 

· The sentences and paragraphs in my essay clearly express my ideas. 

· I can write informational responses based on issues and prompts discussed in class.

·  I can write sentences, paragraphs, and essays that show that I understand how differing sentence structures can be used to show relationships between ideas. 

Grammar and Writing Instruction (1-5) weeks - 

Lesson 1- What are the parts of speech? How does a sentence function within the context of writing? What is a sentences purpose within the written text? (Duration 5 weeks of building grammar background)

Target(s) and Standard(s): 

Students will understand the parts of speech within the context of writing. 

Students will determine the function and purpose of a sentence with the context of writing. 

See Lesson Plans for specific instructional tasks.

Writing Task – Building background knowledge
Lesson 1- What is a Hero? (Duration 2 Classes)

Target(s) and Standard(s): 

· I can use information from what I have read or seen to support my claims.

ELACC7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

 Using the Ted Talk video on “What is a Hero,” students will annotate and add to notebook.  Discuss how heroes originated through mythology to current day. 

 HYPERLINK "http://www.youtube.com/watch?v=Hhk4N9A0oCA" \h http://www.youtube.com/watch?v=Hhk4N9A0oCA, 

 HYPERLINK "http://voices.yahoo.com/an-overview-greek-mythology-1376407.html?cat=37" \h http://voices.yahoo.com/an-overview-greek-mythology-1376407.html?cat=37 

 HYPERLINK "http://www.pbs.org/opb/thenewheroes/teachers/" \h http://www.pbs.org/opb/thenewheroes/teachers/
Share background information and compare characteristics of what makes a good hero. 

· Writing Task 2 – Role Models – Informative – Prompt ( A role model is a person you look up to. Before you begin writing, think about someone you look up to. Why do you admire this person? Write a composition in which you explain to your classmates whom you admire and why you admire this person.)
· Writing Task 3 – Celebrity Speaker – Persuasive – Prompt (Your principal wants to invite a celebrity speaker to your school. Think about the celebrity you would choose to have speak; then, write a letter to persuade your principal to invite this person. Be sure to include convincing reasons and details to support your choice.)
· Final Writing - Task -  Students will select their favorite essay and begin at rough draft to complete the following summative assessment: 
Summative (Performance-based) Assessment
Persuasive essay -- Students will create an extended response based on the following prompt: From what you have learned about the characteristics of a hero, reflect on the character of heroes that we spoke of in class and defend whether or not these people are true heroes based on the characteristics discussed in class. Be sure to cite a minimum of three pieces of evidence from the text to support your claim. Note: Student annotations from the reading of the text should be used to complete this task. (Suggested rubric attached as Gr7, Resource B)
Lesson 2 – The Journey Begins (Duration 1 class) 

Target(s) and Standard(s):
· I can use information from what I have read or seen to support my claims. 

ELACC7RL1: Cite several pieces of textual evidence to support analysis of what the text 

says explicitly as well as inferences drawn from the text. 

ELACC7RI1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

Instruction:
Review note taking strategies. Provide a brief overview of the kinds of evidence students should be looking for in the text.

Begin reading the extended text. The suggested pacing of the reading is 1-2 chapters per class period on average. Teachers will need to modify pacing based on the selected text and specific school situations. Students can be expected to read at home if the text is accessible enough to read independently.

The teacher should continue to model whichever annotation strategies were chosen and monitor that all students are using it. Teacher may want to periodically collect texts, rotate through the class, or use a different strategy to check for understanding.

 Differentiation: For students who struggle with the chosen annotation strategy, the teacher can provide options for alternatives.

Lesson 3 – How do I introduce a topic clearly? 

Target(s) and Standard(s): 

· I can use information from what I have read or seen to support my claims. 

ELACC7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC7RI1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC7RL2: Determine a theme or central idea of a text and analyze its development over the course of the text; provide an objective summary of the text.

· I can write an  argumentative essay which uses specific evidence from what I have read and seen to support my claim

ELACC7W1: Write arguments to support claims with clear reasons and relevant evidence.

Instruction:
Continue with extended text and annotations based on previous progress in class reading. 

Lead students through a discussion of the extended text using text based question.  See examples of text based questions that have been vetted at:  

 HYPERLINK "http://achievethecore.org/ela-literacy-common-core/sample-lessons/close-reading-exemplars/" \h http://achievethecore.org/ela-literacy-common-core/sample-lessons/close-reading-exemplars/.  Additional sample questions for an extended text can be found in Gr7, Resource C.

Teach a Mini-lesson on how to introduce a topic properly when writing an essay. Other resources on writing an introductory paragraph:  

 HYPERLINK "http://www.youtube.com/watch?v=_tv2-lXHfAI" \h http://www.youtube.com/watch?v=_tv2-lXHfAI,  

 HYPERLINK "http://grammar.ccc.commnet.edu/grammar/intros.htm" \h http://grammar.ccc.commnet.edu/grammar/intros.htm.

Using the skills developed above, students complete a brief writing assignment on the qualities of a hero.  Students use text to identify the qualities of a hero.  (Example:  Choose a hero in history.  Read about him/her and list in your journal his/her heroic qualities.  Explain how this person exemplifies heroic qualities as seen in Tedtalk video in Lesson 1. The teacher should look closely at the quality of the students’ introduction paragraph as a formative assessment of what was taught in the mini-lesson.  Students may choose activities from the “Hero’s Journey Menu” (Gr7, Resource A) which serve as a formative assessment.

Lesson 5 – English According to Ferrell (Duration: 2 classes)

Target(s) and Standard(s):

· I can use information from what I have read or seen to support my claims. 

ELACC7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.; 

ELACC7RI1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC7SL1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

· The sentences and paragraphs in my essay clearly express my ideas. 

ELACC7W4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

·  I can write sentences, paragraphs, and essays that show that I understand how differing sentence structures can be used to show relationships between ideas. 

ELACC7L1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. Explain the function of phrases and clauses in general and their function in specific sentences.

b. Choose among simple, compound, complex, and compound-complex sentences to signal differing relationships among ideas.

c. Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modifiers.

Instruction
Continue with extended text and annotations based on previous progress in class reading.

Teach mini-lessons on phrases and clauses. Suggestions:  (1) Daily openers on a specific aspect of the standard, such as why the author used phrases and clauses in specific situation and (2) Use of specific sentence structures to create relationships between ideas.

Recall prior knowledge of figurative language (preparation for poetry study).  Resource: Will Ferrell and figurative language. 

 HYPERLINK "http://www.youtube.com/watch?v=L3HJ1brXr6s" \h http://www.youtube.com/watch?v=L3HJ1brXr6s
Use discussion of syntax to review phrase, clause, and sentence structure/fluency. The focus should be on how specific sentence structures are used to create relationships between ideas.  Ask the following questions: How would students describe the author’s syntactic style? Does he/she use long or short sentences? How are they composed? What effect does their structure have on the reader?)

Take questions from students on their progress in annotating their reading and viewing.

Review or teach protagonist and antagonist.  Then students will view the Ted Talk about the anti-hero (http://ed.ted.com/lessons/an-anti-hero-of-one-s-own-tim-adams) and make annotations about the presented definition and characteristics of an anti-hero. Students will choose a character from the extended text or one of the previously discussed supplemental texts and present an oral argument (perhaps in a mock trial) that the character is represented as an anti-hero, rather than a hero.

Using the extended text as a guide, students will compose a narrative featuring a main character that clearly exhibits the characteristics of either a hero or an anti-hero. This will be a formative assessment of whether students were able to effectively take notes and comprehend the video lessons on language. Also, students identify types of sentences in their own writing. This will be a formative assessment for the language targets.

Differentiation: For those who do poorly on this assessment, they can view the video again using a different note taking strategy, write an explanatory paragraph(s) about anti-heroes in their extended texts, respond to another text with an anti-hero to write about.

Lesson 6 – The Hero in Verse (Duration: 3 classes)

Target(s) and Standard(s):

·  I can use information from what I have read or seen to support my claims about what makes a hero and whether a specific character fits my understanding of a hero ELACC7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.; 

ELACC7RI1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

· I can write informational responses based on issues and prompts discussed in class.  ELACC7W2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

Instruction
Mini-lesson: How to create a constructed response. The lesson should include modeling, guided practice, and independent practice. Suggested resources: 

 HYPERLINK "http://www.readingrockets.org/blog/55747/" \h http://www.readingrockets.org/blog/55747/
The teacher will need to model applying the annotation strategies to poetry before asking the students to do it themselves. Before and during reading, teachers should pose the types of text-based questions used earlier: 

 HYPERLINK "http://achievethecore.org/ela-literacy-common-core/sample-lessons/close-reading-exemplars/" \h http://achievethecore.org/ela-literacy-common-core/sample-lessons/close-reading-exemplars/. 

Read and annotate Charge of the Light Brigade by Tennyson 

 HYPERLINK "http://www.nationalcenter.org/ChargeoftheLightBrigade.html" \h http://www.nationalcenter.org/ChargeoftheLightBrigade.html . Annotations should include interpretation of the poem, figurative language, and examples of Tennyson’s portrayal of the hero.

Read and annotate True Hero by Jenny Watson   

 HYPERLINK "http://www.elfwood.com/~jeniwatson/Poem-True-Hero.3394794.html" \h http://www.elfwood.com/~jeniwatson/Poem-True-Hero.3394794.html
Annotations should include interpretation of the poem, figurative language, and examples of Watson’s portrayal of the hero.

Students will construct an informational response drawing on evidence from the texts to compare and contrast Tennyson’s “The Charge of the Light Brigade” (http://www.nationalcenter.org/ChargeoftheLightBrigade.html ) with “True Hero,” by Jenny Watson (http://www.elfwood.com/~jeniwatson/Poem-True-Hero.3394794.html) demonstrating the differences in how the two authors portray a hero or heroes. This constructed response will function as a formative assessment.

Differentiation: Students who struggle with the constructed response can be given two different poems they are more familiar with, perhaps poems they studied the previous year. If they struggle with the writing, they can write about just one poem at a time before writing the comparison essay.

Lesson 7 – A Hero Lies in You (Duration: 3 classes). 
Target(s) and Standard(s):
· I can use information from what I have read or seen to support my claims about what makes a hero and whether a specific character fits my understanding of a hero ELACC7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.;
ELACC7RI1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

ELACC7RL4: Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama.

· I can write sentences, paragraphs, and essays that show that I understand how differing sentence structures can be used to show relationships between ideas. 

ELACC7L1b: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

b. Choose among simple, compound, complex, and compound-complex sentences to signal differing relationships among ideas.

Instruction
Continue with extended text and annotations based on previous progress in class reading.

Update Campbell’s Hero’s Journey  graphic organizer (see Lesson 4) to coincide with where students are in the class-annotated extended text.
Using the website “Teen Ink” http://teenink.com/nonfiction/heroes/, have students read non-fiction articles by other students.  Identify sentence types and structure within the article itself.
Mariah Carey’s “A Hero Lies in You”. Video: https://www.youtube.com/watch?v=Qci0VCZp70E Lyrics: http://www.metrolyrics.com/hero-lyrics-mariah-carey.html
Suggested discussion questions:
· How does the author use figurative language to present an image of a hero?
· What conclusion about the song writer’s views of heroes can be drawn from the lyrics?
“Superman” by Five for Fighting http://www.metrolyrics.com/superman-lyrics-five-for-fighting.html
Suggested discussion questions                

· Who is the speaker in this song? How did you determine this? Cite evidence.
· What does this song have to say about being a hero? Cite evidence.

· What tone does the speaker convey?   Cite evidence.
· Does being a hero sometimes make a hero isolated? Cite evidence.
· Why does this particular hero feel isolated? Cite evidence.
Students will write a short  response based on the two songs (one day)
Response should include:
· What types of figurative language can you find in both songs? Cite the line(s).
· What hero characteristics can be found in both songs? Cite the line(s).
· How does the music affect the message of the song(s) or does it?
Present the meaning of each line or phrase, citing textual evidence to defend the inference:
· “He’ll bite the hand that feeds him soon as he gets enough to eat.”
· “But now we all got a debt to pay.”
· “You gave your love to see in fields of red and autumn brown.”
· “…you held me in the light you gave.”
Additionally, students will use complex, compound, and complex compound sentences. They will be asked to identify these sentences when they hand it in.
Using Internet resources, students locate the lyrics to a song that portrays one of the main characters in the extended text.  Students write paragraphs that explain why these lyrics represent the character. The paragraph must contain a variety of sentence structures (labeled) and quotes from the book to support their claim.
Based on the reading and annotation of an extended text, students will compare the extended text to other resources read or viewed in previous weeks to analyze the main character’s qualities to determine if the character is a true hero. Students will then participate in the Four Corners Activity (http://teaching-tips-machine.com/blog/critical-thinking-lesson-plans-four-corners-debate/)   to determine the extent to which the main character/protagonist is a hero.  In a classroom debate, students will defend their choice using evidence from the texts/resources.
Lesson 8 – Rikki Tikki Tavi (Duration: 3 classes). 
Target(s) and Standard(s):
· I can use information from what I have read or seen to support my claims about what makes a hero and whether a specific character fits my understanding of a hero ELACC7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.; 
ELACC7RI1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

· I can write informational responses based on issues and prompts discussed in class ELACC7W2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

Instruction
Continue with extended text and annotations based on previous progress in class reading.
Students will read and/or view a selection near the end of Kipling’s Rikki Tikki Tavi that presents the struggle between Rikki and Nagina in the snake hole (http://www.cs.cmu.edu/~mongoose/rtt.html, http://www.youtube.com/watch?v=tuwNCgOYtnw). In an informational constructed response, students will make an inference about what happens to Nagina and how Rikki emerges as a hero. This requires identifying what is implicit in the text.
Lesson 9 – A Portrait of a Hero (Duration:  5 class periods). 
Target(s) and Standard(s):
· I can use information from what I have read or seen to support my claims about what makes a hero and whether a specific character fits my understanding of a hero ELACC7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.; 
ELACC7RI1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

· I can write informational responses based on issues and prompts discussed in class ELACC7W2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
Instruction
Continue with extended text and annotations based on previous progress in class reading. Note: Reading of extended text should be completed by the end of this lesson.
The teacher will do a short compare/contrast mini lesson. Teachers may get some ideas from this lesson:  http://www.polkfl.net/staff/teachers/reading/documents/AugustFOCUSCalendarElem.pdf
Students will complete a close reading of two New York Times articles (suggested close reading resource): http://wwwatanabe.blogspot.com/2013/04/close-read-complex-text-and-annotate.html):  “Japan Was Attacked” http://www.eastconn.org/tah/1112KW4_PearlHarborlesson.pdf and  “USA Attacked” http://www.eastconn.org/tah/1112KW4_PearlHarborlesson.pdf
Suggested close reading procedures: (Over the course of three days)
· Step 1: Have the students read both articles.
· Step 2:  Students will note any unknown vocabulary and confusing sentences.
· Step 3:  Teacher will answer questions regarding vocabulary and sentences.
· Step 4:  Teacher will read article out loud while students follow along.
· Step 5:  Teacher will re-read the articles with the students on day two.
· Step 6:  Teacher will review tier two vocabulary.
· Step 7:  Students will work in groups to cite textual evidence: Text-Self (How does the text connect to you personally); Text-Text (How does the text connect to another text previously read); Text-World (Ask an open-ended-ended question from the text and have students make world connections).
Suggested text-dependent questions:
· Why did President Roosevelt and President Wilson respond differently to the threat of war?

· Why might this war take a long time?

· Why was there nowhere safe to hide when the twin towers were hit with planes?

· How did the onlooker compare Vietnam to the 9-11 attack?

· How can words be “inadequate vessels?”

Students will complete a compare and contrast constructed response (suggested for following class period).
Note:  Students may need instruction on how to use the assigned graphic organizer.  Students will use an appropriate graphic organizer (such as a Double Bubble Diagram) to compare and contrast both articles.
· How are the articles similar?
· How are the articles different?
· What can conclusions can you draw based on your comparison of these articles?
Possible embedded mini-lessons:  text structure, sentence structure, grammar, figurative language, etc.
Lesson 10 – Showing off (Duration 3 Classes). 
Target(s) and Standard(s):
· I can use information from what I have read or seen to support my claims about what makes a hero and whether a specific character fits my understanding of a hero ELACC7RL1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.; 
ELACC7RI1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

· I can write an argumentative essay which uses specific evidence from what I have read and seen to support my claim. 
ELACC7W1: Write arguments to support claims with clear reasons and relevant evidence.

· The sentences and paragraphs in my essay clearly express my ideas.   

ELACC7W4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

ELACC7L3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.

Instruction
Students will complete the summative assessment:
Argumentative essay -- Students will create an extended response based on the following prompt: From what you have learned about the characteristics of a hero, reflect on (the main character from the extended text) and defend whether or not (he/she) is a true hero based on those characteristics. Be sure to cite a minimum of three pieces of evidence from the text to support your claim. Note: student annotations from the reading of the text should be used to complete this task.
EXTENDED TEXT: 

Suggested Extended Text(s)

·  The Hobbit   J.R.R. Tolkien

·  Eragon   Christopher Paolini

·  A Wrinkle in Time   Madeline L’Engle

· The Lion, the Witch and The Wardrobe   C.S. Lewis 

· Harry Potter and the Sorcerer’s Stone  J.K. Rawling

· The Lightning Thief   Rick Riordan
· Any other book that may fall in the theme of “A Hero’s Journey”
SHORT TEXTS (mixture literary and informational): 

Informational Texts

· Teen Inc. Articles


http://www.teenink.com/
·  “Today’s Best Hero Articles”

http://teenink.com/nonfiction/heroes/
· The New York Times: “Japan Was Attacked” (Pearl Harbor)

http://www.eastconn.org/tah/1112KW4_PearlHarborlesson.pdf
· The New York Times: “USA Attacked” (9-11)

http://www.eastconn.org/tah/1112KW4_PearlHarborlesson.pdf
·  J.R.R. Tolkien: A Biographical Sketch

http://www.tolkiensociety.org/tolkien/biography.html
·  Christopher Paolini Biography

http://www.fantasy-fan.org/christopher_paolini
·  Madeline L’Engle Biography

http://www.madeleinelengle.com/madeleine-lengle/
·  C.S. Lewis Biography

http://www.cslewis.com/about.aspx
· Suzanne Collins Biography

http://suzannecollins.org/biography/
·  J.K. Rowling Biography

http://www.scholastic.com/teachers/contributor/j-k-rowling
·  Rick Riordan Biography

http://www.scholastic.com/teachers/contributor/rick-riordan
Short Stories:
· “Rikki-Tikki Tavi” Rudyard Kipling ( in text book)
http://www.cs.cmu.edu/~mongoose/rtt.html
· “Rikki-Tikki-Tavi” Video

http://www.youtube.com/watch?v=tuwNCgOYtnw
Poems:
· “Charge of the Light Brigade”   Alfred Lord Tennyson

http://www.nationalcenter.org/ChargeoftheLightBrigade.html
·  “Hero”  Jenny Watson

http://www.elfwood.com/~jeniwatson/Poem-True-Hero.3394794.html
Songs:
· “A Hero Lies in You”  Mariah Carey

https://www.youtube.com/watch?v=Qci0VCZp70E
· “A Hero Lies in You” Lyrics

http://www.metrolyrics.com/hero-lyrics-mariah-carey.html
· “Superman”  Five for Fighting

https://www.youtube.com/watch?v=GRz4FY0ZcwI
· “Pearl Harbor Blues” Doctor Clayton

https://www.youtube.com/watch?v=euYfZ81gMCY
· “Into the Fire” Bruce Springsteen

https://www.youtube.com/watch?v=PKuRGt7LnzU
SUPPLEMENTAL MATERIALS - VISUAL/OTHER TEXTS: 

The Hobbit, 1977 animated version: 

http://www.youtube.com/watch?v=MSIFzzYeCTY
Excalibur, 1981 (film version of the story of King Arthur and Camelot; PG version, edited for television)

The Sword in the Stone, 1963 Disney (animated film version of T.H. White’s Once and Future King)

John William Waterhouse's The Lady of Shalott, 1888 (Tate Gallery, London)
Images of Guinevere, Julia Margaret Cameron, from a series of  Arthurian-themed portraits to illustrate Idylls of the King:

http://preraphaelitesisterhood.com/images-of-guinevere/
“The High Road to Narnia: C. S. Lewis and his friend J. R. R. Tolkien believed that truths are universal and that stories reveal them”

http://web.ebscohost.com/ehost/detail?sid=1ba26a92-967e-402a-b19a-5f4c9689d8a4%40sessionmgr4&vid=1&hid=17&bdata=JnNpdGU9ZWhvc3QtbGl2ZQ%3d%3d#db=khh&AN=35717562
“The Necessity of Chivalry,” C.S. Lewis, essay on the character of Launcelot

http://yourdailycslewis.blogspot.com/2005/08/necessity-of-chivalry.html
Howard Pyle: King Arthur and His Knights
http://celtic-twilight.com/camelot/pyle/ka/index.htm


	WRITING FOCUS: ____________________________________ (Informative/Explanatory)



	ASSESSMENT TASKS (These writing prompts will serve as the assessments for this unit.)

Informative/Explanatory writing should focus on why literary and rhetorical choices are made by the author, and how those choices are intended to affect or impact the reader based solidly in text evidence; argumentative/opinion writing must advance a specific claim or claim(s) and provide strong and logical support, based solidly in text, for claims.

	1.

2.

3.

4.
(UP TO TWO ADDITIONAL ANALYSIS PROMPTS PER UNIT AT INSTRUCTOR DISCRETION)
5. 

6.  

NOTE:  AT LEAST 3 OF THE MINIMUM OF 4 ANALYSIS ESSAYS MUST BE WITH THE GENRE FOCUS IDENTIFIED FOR THE UNIT



	NARRATIVE/RESEARCH/ROUTINE WRITING

	NARRATIVE
1.

2.


	RESEARCH CONNECTION(S) 
___________________________________            ____________________________________           ______________________________________  



	ROUTINE WRITING Notes, summaries, process journals, and short responses across all genres 



	PLANS FOR ASSESSMENT  1: Summative (Performance-based) Assessment

	PROMPT: 
Informative essay -- Students will create an extended response based on the following prompt: 
From what you have learned about the characteristics of a hero, reflect on and defend whether or not (he/she) is a true hero based on those characteristics. Be sure to cite a minimum of three pieces of evidence from the text to support your claim. Note: Student annotations from the reading of the text should be used to complete this task. (Suggested rubric attached as Gr7, Resource B)


	SKILL BUILDING TASKS 
Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	PLANS FOR ASSESSMENT  2: integrating reading selections from the unit into a writing task

	PROMPT:


	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	PLANS FOR ASSESSMENT  3: integrating reading selections from the unit into a writing task

	PROMPT:



	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	PLANS FOR ASSESSMENT  4: integrating reading selections from the unit into a writing task

	PROMPT:



	SKILL BUILDING TASKS 

Note: tasks may take more than a single day. Include a task to teach EVERY skill students will need to succeed on the assessment prompt above. Language, Foundations, and Speaking/Listening standards must be incorporated so that all standards are adequately addressed throughout the year.

	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:



	ESSENTIAL QUESTION

	TASK:   _________________________________

	Standards:

Instruction:
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